
解答についての注意点

１　解答用紙は、マーク式解答用紙と記述式解答用紙の２種類があります。
　　�筆答試験後にリスニングテストを行いますが、リスニングテストの問題用紙および解答用紙は

筆答試験終了後に配付します。

２　�大問 １ と大問 ２ については、マーク式解答用紙に、大問 ３ と大問 ４ については、記述式
解答用紙に記入してください。

３　�解答用紙が配付されたら、まずマーク式解答用紙に受験番号等を記入し、受験番号に対応する
数字を、鉛筆で黒くぬりつぶしてください。

　　記述式解答用紙は、全ての用紙の上部に受験番号のみを記入してください。

４　�大問 １ と大問 ２ の解答は、選択肢のうちから、問題で指示された解答番号の欄にある数字
のうち一つを黒くぬりつぶしてください。

　　�例えば、「解答番号は １ 」と表示のある問題に対して、「３」と解答する場合は、�
解答番号 １ の欄に並んでいる　①　②　③　④　⑤　の中の　③　を黒くぬりつぶしてください。

５　�間違ってぬりつぶしたときは、消しゴムできれいに消してください。二つ以上ぬりつぶされて
いる場合は、その解答は無効となります。

６　その他、係員が注意したことをよく守ってください。

指示があるまで中をあけてはいけません。

令和６年度大阪府・大阪市・堺市・豊能地区公立学校教員採用選考テスト

中学校　英語
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　�　次の（1）～（20）の各英文の（　　）内に入る最も適切な語（句）はどれか。
　①～④から一つ選べ。

（１）�The president was absent from the department meeting, so her （　　　） presided and 
facilitated the meeting.

　　　① cipher	 ② counterfeit	 ③ deputy	 ④ prelude
解答番号は １

（２）�As a result of advances in medical technology and improved lifestyles, many people are 
now able to enjoy increased （　　　）.

　　　① custody	 ② fallacy	 ③ gridlock	 ④ longevity
解答番号は ２

（３）�Expanding into the competitive market may cause Michael some difficulties to （　　　）. 
However, he is confident about finding his way since facing challenges motivates him. 

　　　① adapt	 ② condemn	 ③ quote	 ④ withhold
解答番号は ３

（４）�Multinational companies involved in renewable energy interest a number of investors all 
over the world. They think that those companies will possess great power to （　　　） 
the global economy. 

　　　① avert	 ② ingrain	 ③ nominate	 ④ revitalize
解答番号は ４

（５）�At this university, students can take （　　　） summer courses, in which professors 
provide individualized guidance for certification in a short period of time.

　　　① expired	 ② incisive	 ③ intensive	 ④ undecided
解答番号は ５

（６）�Students who passed the math class will （　　　） be able to enroll in an advanced class 
in the upcoming semester. 

　　　① convincingly	 ② consequently	 ③ irreversibly	 ④ perpetually
解答番号は ６

（７）�Caroline was highly praised for her accomplishments during the past year and has been 
（　　　） by her boss to join the new project. 

　　　① designated	 ② enclosed	 ③ interrupted	 ④ minimized
解答番号は ７

１
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（８）�The article on Raffaello Santi contained （　　　） facts, such as where he was raised 
and some life accomplishments.

　　　① biographical	 ② botanical	 ③ mechanical	 ④ theological
解答番号は ８

（９）�Mr. Brown is respected by his colleagues because he is a decent and responsible 
person, which they judge to be （　　　） characteristics.

　　　① admirable	 ② disposable	 ③ impassable	 ④ intolerable
解答番号は ９

（10）�In order to make the town lively and full of tourists on holidays, the students in the area 
are going to （　　　） a plan to develop new products using local specialties.

　　　① execute	 ② ferment	 ③ indict	 ④ perceive
解答番号は 10

（11）�This stadium, where the track and field championships were held three years ago, �
（　　　） about 6,000 square meters.

　　　① covering	 ② covers	 ③ is covered	 ④ that covers
解答番号は 11

（12）�Please don’t let your daughter use your computer （　　　） she deletes the important 
files that you have been storing.

　　　① as long as	 ② in case	 ③ unless	 ④ until
解答番号は 12

（13）�A: How was the golf competition yesterday?
　　　B: �It couldn’t be （　　　）. Thunder roared in the middle of the game, causing a 

downpour and the game to be canceled.
　　　① better	 ② best	 ③ worse	 ④ worst

解答番号は 13

（14）�Two crowns made of different metals were weighed, and （　　　） the two proved to be 
pure gold.

　　　① heavier than	 ② the heavier of	 ③ the heaviest	 ④ the heaviest in
解答番号は 14
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（15）�Mobile ordering is a convenient option when customers are waiting in a long line at a 
store, （　　　） is why many people use it.

　　　① on which	 ② when	 ③ where	 ④ which
解答番号は 15

（16）�The building, over 1,000 years old, needs （　　　） to preserve its historical value for 
future generations.

　　　① for repair	 ② repaired	 ③ repairing	 ④ to repair
解答番号は 16

（17）I never look at this photograph without being （　　　） my junior high school days.
　　　① remembered	 ② remembered of	 ③ reminded	 ④ reminded of

解答番号は 17

（18）�The party we went to last night was very noisy. It can sometimes be difficult to make 
（　　　） in such a crowded place.

　　　① hear yourself	 ② heard yourself	 ③ your hearing	 ④ yourself heard
解答番号は 18

（19）�That scholar’s theory was of the sort that, （　　　） the meteorite not collided with the 
earth, the dinosaurs would not have become extinct.

　　　① were	 ② had	 ③ have been	 ④ had been
解答番号は 19

（20）�The company’s new mobile telephones have been selling so well domestically that the 
company executives are already （　　　） exporting them overseas.

　　　① considering	 ② expecting	 ③ hoping	 ④ promising
解答番号は 20
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　�　次の英文を読み、あとの（１）～（８）の問いに答えよ。

　�　There is a widespread belief that a good lesson is a lesson that goes off without a hitch 
and keeps the learners busy as long as possible through the use of as many different 
methods as possible. Lessons like this certainly appear 【　ア　】, but that does not make 
them good lessons. Just because the learners were engaged in prolonged activity does not 
mean they used the learning time effectively, and just because a well-coordinated variety 
of methods was used does not mean all the learning goals were achieved. As an illustration 
of this point, consider the following anecdote from teacher education. Such situations are 
unfortunately not a thing of the past but still happen today.

　�　Many trainee teachers are asked to give demonstration lessons involving individual, 
partner, and group work and featuring a teacher lecture, a student presentation, and a 
class discussion. If the trainee succeeds in smoothly integrating all these elements into the 
lesson — which, to be ironic about it, generally is the case if the students were coached to 
play their roles correctly beforehand — then he or she receives a perfect grade, on the 
grounds that the lesson integrated ①a wide range of methods.

　�　However, the emphasis is placed on the wrong aspect in this example: Much more 
important than the diversity of the methods the teacher applied is how successful these 
methods were and whether they achieved their goal. The key issue in demonstration lessons 
should actually be, first, ②【 to achieve / helped / the learning goals / used in the lesson / 
whether / the methods 】 and, second, whether the trainee teacher demonstrated this and 
provided empirical evidence for it in the lesson. This makes evidence the criterion for 
selecting a method, confirming in practice Wolfgang Klafki’s （1996） theoretical assumption 
that didactics should 【　イ　】 methodology.

　�　This perspective also makes it clear that there is no single best teaching method. It is less 
a matter of advocating a particular method of teaching and more of asking about the impact 
of the teaching that was used, and if it was not changing the method of teaching to then 
attain the success criteria of the lesson. ③If, for example, the teacher did not succeed in 
getting the learners to achieve the learning goals despite having implemented a brilliantly 
well-thought-out and creative learning arrangement, then it was not a good lesson. If the 
teacher succeeded in leading all the students to success with a monotonous lesson, on the 
other hand, then it was a good lesson. These conditions can, of course, also appear in the 
reverse order.

　�　However, the following consideration shows why it can still make sense to require trainee 
teachers to use as many methods as possible in their demonstration lessons: It is relatively 
easy to show that one has applied a single method successfully, but it takes a good deal of 
professionalism to provide evidence for the success of many methods applied in various 

２

著作権保護の観点により、本文を掲載いたしません。
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steps of the instructional process.
　�　We, therefore, 【　ウ　】 applying a variety of evidence-based methods: A variety of 

methods is necessary even just due to the differences in the students’ learning levels at the 
start of the lesson. At the same time, however, this “diversity of minds,” as Johann Friedrich 
Herbart （1808） terms it, also demands that one examine which methods were implemented 
successfully and which were not — in order to make evidence-based decisions in the further 
course of the instructional sequence.

　�　Applying methods on the basis of evidence does not require an additional, highly 
standardized, and scientific data collection procedure — there are enough data available 
already, and one would be well advised in many cases to make good use of the data one 
already has before conducting new studies. Rather, evidence in this context means existing 
data a teacher collects during regular school days: observation of group work, the 
completion of a worksheet, or things said by learners or in conferences with their parents, 
to name just a few examples. Analyzing the effects of this data, relating it to one’s own 
thinking and actions, and drawing on empirical research findings to support one’s decision 
making are the crucial elements of the evidence-based approach to methods recommended 
in Visible Learning. ④It is hence 【 more data / collecting / but / looking at / a matter of / of 
/ not 】 the available data in another way.

John Hattie and Klaus Zierer “10 Mindframes for Visible Learning Teaching for Success”

（１�）本文中の【　ア　】に入る最も適切な語句を、①～④から一つ選べ。
� 解答番号は 21
　　　① complicated and petrified	 ② excavated and disrupted
　　　③ mandated and isolated	 ④ ordered and structured

（２�）下線部①について、本文中の意味と最も近いものを、①～④から一つ選べ。
� 解答番号は 22
　　　① different types of performance tests
　　　② diverse teaching strategies
　　　③ multiple usages of assessment
　　　④ various ways of attracting learners

著作権保護の観点により、本文を掲載いたしません。

出典：10 Mindframes for Visible Learning Teaching for Success
　　　John Hattie and Klaus Zierer
　　　Routledge
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（３�）下線部②について、文全体の意味が通るように【　　】内の語（句）を並べ替えた時、２番め
と５番めにくる語（句）の組合せとして最も適切なものを、①～④から一つ選べ。

� 解答番号は 23
　　　① ２番め（the learning goals）	 ５番め（helped）
　　　② ２番め（the methods）	 ５番め（to achieve）
　　　③ ２番め（used in the lesson）	 ５番め（the methods）
　　　④ ２番め（helped）		  ５番め（whether）

（４�）本文中の【　イ　】に入る最も適切な語句を、①～④から一つ選べ。
� 解答番号は 24
　　　① butter up		  ② muscle in on
　　　③ rattle off		  ④ take precedence over

（５�）下線部③の内容を最も適切に表しているものを、①～④から一つ選べ。
� 解答番号は 25
　　　① �A lesson can be successful when the students mark achievements of the lesson, even 

though the teacher implements a tedious lesson.
　　　② �A lesson lacks a learning arrangement if the teacher adopts a particular teaching 

method and implements a student-led discussion.
　　　③ �The learners fail to attain the learning goals, but the lesson is successful if the 

teacher implements a creative and thoughtful lesson.
　　　④ �The teacher employs a single teaching method, but the students are not engaged in 

the monotonous activities.

（６）本文中の【　ウ　】に入る最も適切な語を、①～④から一つ選べ。
� 解答番号は 26
　　　① curtail		  ② evade
　　　③ recommend		  ④ relinquish
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（７�）下線部④が「つまりは、多くの情報を収集すればよいということではなく、利用可能な情報を
別の方法で見ることである。」という意味になるように【　　】内の語（句）を並べ替えた時、２
番めと５番めにくる語（句）の組合せとして最も適切なものを、①～④から一つ選べ。

� 解答番号は 27
　　　① ２番め（collecting）	 ５番め（of）
　　　② ２番め（a matter of）	 ５番め（but）
　　　③ ２番め（more data）	 ５番め（a matter of）
　　　④ ２番め（looking at）	 ５番め（not）

（８�）次の①～④の英文を読み、本文で述べられている内容と一致するものを一つ選べ。
� 解答番号は 28
　　　① �The key to achieving all learning goals is whether learners sustain their learning over 

a long period of time using diverse methods.
　　　② �The effectiveness and outcomes of the methods employed by the teacher are far 

more significant than the mere diversity of methods used.
　　　③ �It is important for teachers to discover teaching methods that suit themselves and 

there is no need to change the way of conducting lessons depending on the students.
　　　④ �To apply methods based on evidence, it is mandatory to collect extensive scientific 

data over a certain period of time.
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　�　次の英文を読み、あとの（１）～（８）の問いに答えよ。

　�　We do know that the ability to question, whether verbally or through other means, is one 
of the things that separates us from lower primates. Paul Harris, an education professor at 
Harvard University who has studied questioning in children, observes, “Unlike other 
primates, we humans are designed so that the young look to the old for cultural 
information.” He sees this as an important “evolutionary divide” — that from an early age, 
even before speech, humans will use some form of questioning to try to gain information. A 
child may pick up a kiwi fruit and indicate, through a look or gesture directed at a nearby 
adult, a desire to know more. Chimpanzees don’t do this; they may “ask” for a treat through 
signaling, but it’s a simple request for food, as opposed to an information-seeking question. 

　�　So then, one of the primary drivers of questioning is an awareness of what we don’t know 
— which is a form of higher awareness that separates not only man from monkey but also 
the smart and curious person from the dullard who doesn’t know or care. Good questioners 
tend to be aware of, and quite comfortable with, their own ignorance （Richard Saul Wurman, 
the founder of the TED Conferences, has been known to brag, “I know more about my 
ignorance than you know about yours”）. But they constantly 【　ア　】 that vast ignorance 
using the question flashlight — or, if you prefer, they attack it with the question spade. 

　�　The author Stuart Firestein, in his fine book Ignorance: How It Drives Science, argues that 
one of the keys to scientific discovery is the willingness of scientists to 【　イ　】 ignorance 
— and to use questions as a means of navigating through it to new discoveries. “One good 
question can give rise to several layers of answers, can inspire decades-long searches for 
solutions, can generate whole new fields of inquiry, and can prompt changes in entrenched 
thinking,” Firestein writes. “Answers, on the other hand, often 【　ウ　】 the process.” 

　�　This expansive effect of questions has been studied by Dan Rothstein, who along with his 
colleague Luz Santana established the Right Question Institute, a small and fascinating 
nonprofit group formed in order to try to advance the teaching of questioning skills. 
Rothstein believes that questions do something — he is not sure precisely what — that has 
an “unlocking” effect in people’s minds. “It’s an experience we’ve all had at one point or 
another,” Rothstein maintains. “Just asking or hearing a question phrased a certain way 
produces an almost palpable feeling of discovery and new understanding. ①Questions 
produce the lightbulb effect.” 

　�　Rothstein has seen this phenomenon at work in classrooms where students （whether 
adults or children） are instructed to think and brainstorm using only questions. As they do 
this, Rothstein says, the floodgates of imagination seem to open up. The participants tend 
to become more engaged, more interested, in the subject at hand; the ideas begin to flow, 
in the form of questions. Harvard Business Review writer Polly LaBarre echoes this in 

３

著作権保護の観点により、本文を掲載いたしません。
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describing the effect that lively and imaginative questioning can have in business �
settings: ②Such questions can be “fundamentally subversive, disruptive, and playful” and 
seem to “switch people into the mode required to create anything new.” 

　�　How do questions do this? The neurologist and author Ken Heilman, a leading expert on 
creative activity in the brain, acknowledges that scant ③【 been / focused / happening / has 
/ on / research / what’s 】 in the brain when we ask questions. Neurologists these days can 
tell us what’s going on in the cerebral cortex when we daydream, watch a commercial, or 
work on a crossword puzzle, but, strangely, no one has much to say about the mental 
processes involved in forming and asking a question. However, Heilman points out, there has 
been significant neurological study of divergent thinking — the mental process of trying to 
come up with alternative ideas. Heilman notes, “Since divergent thinking is about saying, 

‘Hey, what if I think differently about this?’ it’s actually a form of asking questions.” 
　�　④ What we know about divergent thinking is that it mostly happens in the more creative 

right hemisphere of the brain; that it taps into imagination and often triggers random 
association of ideas （which is a primary source of creativity）; and that it can be 
intellectually stimulating and rewarding. So to the extent that questioning triggers 
divergent thinking, it’s not surprising that it can have the kind of mind-opening effect that 
Rothstein has observed in classrooms using RQI’s question-based teaching. 

　�　⑤しかしながら、ロスシュタインは、質問は思考を切り開くだけでなく、それを方向づけ、焦点を
絞り込ませると指摘している。 In his exercises, students may begin with wide-open, divergent 

“what-if” speculation, but they gradually use their own questions to do “convergent” 
（focused） thinking as they get at the core of a difficult problem and reach consensus on 
how to proceed. They even use questions for “meta cognitive thinking,” as they analyze and 
reflect upon their own questions. “People think of questioning as simple,” Rothstein says, 
but when done right, “it’s a very sophisticated, high-level form of thinking.” 

Warren Berger, “A More Beautiful Question: the power of inquiry to spark breakthrough ideas” 

著作権保護の観点により、本文を掲載いたしません。

出典：�A More Beautiful Question: �
The Power of Inquiry to Spark Breakthrough Ideas

　　　Warren Berger
　　　Bloomsburry
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（１�）第１段落の内容をまとめたものとして最も適切なものを、①〜④から一つ選び、番号で答えよ。

　　　① �Human adults are distinct from human children in their ability when trying to gain 
cultural information from other individuals.

　　　② �Our ability to question sets us apart from lower primates, as from a young age we 
seek cultural information from older individuals. 

　　　③ �Chimpanzees and other primates have abilities not found in humans, such as asking 
questions to older people and seeking cultural information.

　　　④ �The ability to question and seek cultural information from older individuals can be  
seen both in humans and lower primates. 

（２�）本文中の【　ア　】【　イ　】【　ウ　】に入る語の組合せとして最も適切なものを、①～④�
から一つ選び、番号で答えよ。

　　　①　ア　embrace	 　イ　probe	 　ウ　end
　　　②　ア　end	 　イ　probe	 　ウ　embrace 
　　　③　ア　probe	 　イ　embrace	 　ウ　end 
　　　④　ア　probe	 　イ　end	 　ウ　embrace

（３�）下線部①を本文に即して具体的に15字以下の日本語で説明せよ。

（４�）下線部②について、suchの内容を明らかにして日本語で書け。

（５�）下線部③の語を、文全体の意味が通るように並べ替えて書け。

（６�）下線部④を日本語で書け。

（７�）下線部⑤を解答欄に合うように英語で書け。

（８�）本文で述べられている内容と一致するものを、①〜④から一つ選び、番号で答えよ。 

　　　① �The acknowledgement of other people’s lack of knowledge is a primary motivator for 
questioning, and adept questioners are typically aware of the ignorance of others.

　　　② �According to the study done by Dan Rothstein, students can only become engaged 
and interested in the school subject when instructed by their teachers.

　　　③ �The cerebral cortex activity that occurs during the process of forming or asking a 
question can now be explained by contemporary neurology. 

　　　④ �The questioning process can involve initially exploring divergent possibilities, but 
then transitioning to more focused thinking.
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　�　次の（１）、（２）の問いに答えよ。

（１）下線部①～③を英語で書け。

　　　① グローバル化する社会の持続的な発展に向けて学び続ける人材の育成
　　　② 誰一人取り残さず、全ての人の可能性を引き出す共生社会の実現に向けた教育の推進
　　　③ 地域や家庭で共に学び支え合う社会の実現に向けた教育の推進
　　　④ 教育デジタルトランスフォーメーション（DX）の推進
　　　⑤ 計画の実効性確保のための基盤整備・対話

（文部科学省　次期教育振興基本計画について（答申）（中教審第241号）より）

（２�）中学校学習指導要領（平成29年告示）解説　外国語編では、「聞くこと」、「読むこと」、「話す
こと［やり取り］」、「話すこと［発表］」、「書くこと」の五つの領域ごとに、「知識及び技能」と「思
考力、判断力、表現力等」を一体的に育成する目標を設定し、複数の領域を効果的に関連付ける
統合的な言語活動がより重視されている。

　　�　このことを踏まえ、複数の領域を効果的に関連付けるために、あなたは授業中にどのような言
語活動を行いますか。具体的な言語活動内容と指導上の留意点を含め、100語程度の英語で書け。

　　解答の際は、次の記入例にならって書き、コンマやピリオドなどの記号は語数に含めないこと。

記入例

Do you know what date it

is today? Well, it’s August 19.

４





 

 

 

令和６年度大阪府・大阪市・堺市・豊能地区公立学校教員採用選考テスト 

中学校 英語 解答用紙 （3枚のうち 1） 

３ 

 

(1) ② ／ 

(2) ③ ／ 

(3) 質 問 が ひ ら め き を 促 す こ と 。   ／ 

(4) 

想像力に富む生き生きとした質問は、「根本的に破壊的で、分裂的で、遊び 

／ 

心がある」ものであり、「人々を新しいものを生み出すのに必要なモードに 

切り替えてくれる」ようである。 

 

(5) 

research has been focused on what’s happening 

／ 

 

(6) 

発散的思考についてわかっていることは、そのほとんどがより創造的な右脳 

／ 

で起こること、想像力を働かせ、しばしばアイデアのランダムな関連付け 

（これが創造性の主な源泉となる）を引き起こすこと、そして知的刺激と 

やりがいがあることである。  

 

(7) 

(However, Rothstein points out that)  questions not only open up  

／ thinking — they also can direct and focus it. 

 

(8) ④ ／ 

 

受験番号  

得
点 



1 3 11 2 21 4

2 4 12 2 22 2

3 1 13 3 23 2

4 4 14 2 24 4

5 3 15 4 25 1

6 2 16 3 26 3

7 1 17 4 27 2

8 1 18 4 28 2

9 1 19 2

10 1 20 1
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